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Standards, Assessments and Accountability

Oklahoma will enhance its standards, assessments and accountability system by aligning it to college and career ready expectations for all students.

Adopt 

· Adopt the Common Core State Standards, which are rigorous, internationally benchmarked standards focused on fewer concepts and deeper learning, to promote college and career readiness and support improved teaching and learning. 

Develop
· Build a sustainable and high-quality assessment system by joining a national assessment consortium.  This multi-state collaborative partnership will create an assessment system aligned with the Common Core State Standards that will measure and document students’ college and career readiness at the end of high school and measure students’ progress toward this target throughout the rest of the system.  Students meeting the college and career ready standards will be eligible for credit bearing courses rather than remedial courses in all public 2- and 4-year postsecondary institutions of the participating states.  

· Develop an interim assessment system that provides formative components for daily and weekly assessment, practice and feedback; diagnostically useful data on the growth toward core mastery at least four times per school year; and evidence of ongoing work in summative results. 
· Develop and implement procedures to ensure that the common assessment system returns results with sufficient speed to analyze results, act upon teacher effectiveness and take action to improve student learning (e.g., one to two weeks).
· Establish systems of professional support for teachers, principals and other education leaders in implementing new standards and assessment. 
Implement
· Provide intensive professional development to teachers, principals and other education leaders during the transition to new standards and assessments.
· Support educators by investing in curriculum designs that are sharable and easily accessed by educators and trainers through an online portal.  The model curriculum materials (including frameworks and course syllabi as well as model courses) will be easy-to-use, aligned with college-ready curriculum and based on schools and classrooms where students have demonstrated impressive achievement gains. 
· Redesign and leverage curriculum development and procurement systems (including textbook selection) to focus on the Common Core Standards.
· Encourage and support the use of electronic portfolios to gather student assessments, grades and other student work to document and illustrate students’ progress over time.
Accountability
· Integrate common assessment results with individual classroom grades in a report that provides parents, students, and educators with a comprehensive picture of student performance based on the standards.
· Ensure the common assessment supports analysis of student growth over time and provides a vivid picture of the amount of growth in each grade. Provide reports for parents, teachers and students that make the amount of progress clear and actionable. 
· Evaluate and improve accountability measures, including AYP, to incentivize high performance and better identify performance gaps by improving assessments, establishing valid growth models, including college- and career-ready metrics, and ensuring accurate and consistent measurement of student outcome data over time.
· Adjust accountability calculations, modify school accountability ratings and improve statewide support systems so that schools and districts failing to adequately prepare students receive necessary school improvement funding and effective supports and interventions.

Data Systems and Use of Data

Oklahoma will enhance its data systems and the technology-based tools available to teachers, principals, parents, students, district leaders, community members, unions, researchers and policymakers in order to facilitate data-driven reform – focusing first on all that is required to measure teacher effectiveness.

Capture
· Ensure that complete student growth data is collected in state and district data systems for all teachers of sufficient accuracy and quality that it may be reliably used in decisions regarding the evaluation and distribution of teachers and principals, as well as the evaluation of teacher preparation programs and professional development offerings. Make LEA’s compliance with student record system a condition for receiving state funding.

· Invest in the tracking of longitudinal data to chart student completion of post​secondary education following high school.

Enhance/Develop
· Enhance Oklahoma’s statewide longitudinal data system (SLDS) so it includes all of the America COMPETES Act elements.   Specifically, ensure it matches P-12 and post-secondary data and teacher-student links.  Also ensure that the teacher-student linkages and classroom groupings are updated and accurate so the State can independently monitor the relationship between student performance results and teacher evaluations.

· Invest in local instructional data systems that provide real-time, usable data to teachers, principals, policymakers, other education leaders, parents and students to enable continuous improvement in the classroom and local school district.

· Ensure the compatibility between state and local district data systems so that local districts may draw vital statewide performance data from central state resources.

· Enhance the State’s SLDS systems to provide technology-based tools to participating LEAs – and ultimately statewide – that will allow educators to identify the strengths/weaknesses of individual students at a sufficiently granular level so teachers will be 
· directly connected with alternative instructional strategies (differentiated where appropriate) and
·  able to make informed decisions on next instructional steps, track these steps, evaluate their success and adjust when necessary.
· Allow administrators and educators to identify successful practices and gaps in curriculum at the state standard level or lower, as well as evaluate the effectiveness of instructional plans for individual teachers and students or student segments.

· Allow stakeholders and researchers timely access to data for policy and evaluative analysis.

· Create and support an online curriculum platform portal enabling educators to share effective lesson plans (where “effective” is defined by the data) and best practices, and collaborate and problem solve around specific shared problems.

· Ensure that Oklahoma’s STEM Coordinating Council has access to state and local data systems to inform and continuously improve STEM instruction as well as to identify those areas needing assistance in the staffing and support of STEM courses, with particular emphasis on the need to increase female and minority students’ participation in STEM.  

Implement
· Facilitate the widespread use, beginning with participating LEAs, of Instructional Improvement Systems (IISs) – systems that directly support instructional decision-making based on rapid-time data.  These systems should enable LEAs and third parties to create innovative applications that draw on rapid-time and fine-grained data – for instance, an early warning indicator to identify and support students at risk of dropout.

· Provide districts with professional development, including online video exemplars, and other supports regarding using data to improve decision-making, planning and instruction. 

· Provide rapid-response access and make the State's longitudinal data system and local instructional data systems easily accessible to stakeholders – enabling custom data reports with an easy-to-use, customizable reporting tool which allows users to select, compare and filter statistics/indicators in support of decision-making that impacts student achievement.

Accountability

· Ensure all teachers and principals receive complete and accurate student growth data in local data systems, and ensure reports are audited by the State’s Office of Accountability for completeness and accuracy. 
Teacher and Principal Effectiveness

Oklahoma’s plan for educational reform recognizes that the most significant school-based driver in student learning is having an effective teacher in every classroom and an effective principal in every school.

Support
· Ensure teachers and principals receive effective and individualized support by aligning professional development with educator evaluations.  Invest in data-driven, regular professional development and planning time that provides teachers with support that is differentiated according to their areas of need, and time and resources to review student data and collaborate on planning and instructional strategies. 

· Create a statewide certification and accountability system for professional development, measuring student and participant outcomes, and use feedback to continuously improve programs.  Require participating LEAs to identify or adopt a comprehensive PD plan comprised of certified professional development offerings, individualized to their student growth data. 

· Develop and provide required intensive, research-based leadership training of novice principals and principals of high-needs schools.

· Create a statewide STEM Coordinating Council to support STEM instruction in Oklahoma by collecting and leveraging the resources and expertise of businesses, universities, Career Technology centers, LEAs and the State Department of Education.

Evaluate
· Improve educator effectiveness by developing and adopting a reliable and fair statewide evaluation system – the Teacher and Leader Evaluation System (TLE) – to drive key decisions, such as compensation, career advancement, certification, career status conferral and layoffs.  This system will be based on best practices and methodology and designed by the Oklahoma Race to the Top Commission with input and participation of teachers, administrators and other stakeholders.  The Evaluation System will include an annual uniform professional evaluation, in which quantitative and qualitative components are weighted equally.  
· Student academic growth will comprise 35% of the quantitative component, and other quantitative measurements such as the ACT or Advanced Placement scores will comprise 15%.  
· A third party consultant will be engaged to provide technical expertise on the design of the system.  
· The qualitative component for teachers will be based on a rigorous and fair assessment performed by trained certified administrative personnel (or other approved personnel) of observable characteristics and classroom practices that are correlated with student growth.  Those teachers in grades and subjects for which there is not currently a reliable testing measure to create a student growth component will be assessed using district determined objective measures of teaching effectiveness such as student performance on unit or end-of-year tests, with greater emphasis placed on their observed qualitative assessment, as well as their contribution to the overall school academic growth.  
· With regard to principals, the relevant characteristics will relate to personnel and site management factors that are correlated to student learning.

Motivate
· Encourage districts’ use of incentive pay to reward and motivate highly effective teachers and principals as follows:

· Districts may develop and implement incentive pay systems (up to 50% of existing salary) developed in partnership with teachers.  
· Oklahoma’s Race to the Top funding will establish a funding mechanism for incentive pay system pilots.

· Oklahoma will use its Race to the Top funds to create a competitive grant program relating to incentive pay initiatives.  Funded applications must link financial incentives to the top one or two tiers of the evaluation system results and may include:

· Incentives for critical shortage subject areas, or in the subject areas of Science, Technology, Engineering and Math (STEM);

· Incentives to teachers, principals and educator teams for transfer and retention at any schools listed on the needs improvement list.

Distribute
· Ensure equitable distribution of effective teachers and principals by establishing accountability measures for all districts to increase the concentration of effective educators working in the most challenging schools and hardest to staff subjects.

· Invest in targeted incentives in high-needs schools – cultivating attractive and supportive working conditions for teachers and principals.

· Establish new and enhance existing partnerships that recruit, select, prepare and place teachers (especially STEM teachers) and principals in high-needs schools.

Accountability
· Teachers’ and leaders’ contract status will depend largely upon their effectiveness ratings on the TLE:
· Teachers averaging an “effective” rating after four years on a contract in their district will achieve “career teacher” status if they have also achieved a rating of at least “effective” for the last two years.  
· Teachers will achieve career status after three full years on a permanent contract if they have received a rating of “superior” on the TLE for at least two of the three years, with no rating below “effective.”
· If a probationary teacher does not meet the TLE requirements above for receiving career status, the teacher will be granted career status after four consecutive years in a district only if the principal submits a petition to the superintendent, and the superintendent and school board approve the petition, which shall include the underlying facts supporting the request.

· Probationary teachers ranked “ineffective” for two consecutive years on the TLE shall not have their contract renewed. 

· Probationary teachers who have not attained career teacher status within a four-year period shall not have their contract renewed. 

· A career status teacher shall be dismissed or not reemployed for instructional ineffectiveness subject to the Teacher Due process Act of 1990 if they
· Are rated “ineffective” for two consecutive years, 

· Are rated “needs improvement” for three consecutive years, or 

· Have not averaged a rating of at least “effective” over a five-year period.

· Principals ranked ineffective on the TLE for two consecutive years shall not have their contract renewed unless their superintendent petitions successfully for retention of the principal to the School Board. 
· The primary basis used in determining the retention or reassignment of affected teachers and administrators when a school district implements a reduction-in-force plan shall be TLE ratings. 
· Compensation and benefits of a career teacher in the trial de novo process shall not be extended beyond the maximum timelines for adjudicating a trial de novo (63 days) as set forth in this section, unless the local board of education is ordered to reinstate the career teacher or the district requests extension of the trial de novo process.
· Measure and report the impact of professional development and mentoring at the district and school level based on the extent and rate at which novice and veteran teachers and principals improve their effectiveness in promoting student growth, and modify professional development plans (and funding) accordingly.
· Ensure accountability relating to effective teachers and principals by analyzing teacher evaluation outcomes and disseminating aggregated school and district level information on the improvement of teacher and principal effectiveness.  Require districts to publish distribution of effective teachers and principals by school, and to set annual goals for improving equity in distribution, the results of which are also published.
· Measure the success of the state’s existing alternative pathways for aspiring teachers and principals and enhance as needed. 
· Link teacher preparation programs to the results of the state’s Teacher and Leader Effectiveness Evaluation System (TLE) so that effectiveness data is used to evaluate and inform policymakers’ decisions regarding the continuous improvement and financial support of preparation programs.  Make teacher/principal effectiveness data a component of the State’s review and accreditation of preparation programs by ensuring that the Oklahoma State Department of Education provide timely TLE data to the Oklahoma State Regents for Higher Education and the Teacher Preparation Commission as a foundation of accountability and quality improvement systems for teacher preparation.

· Publish the evaluation results of teacher preparation programs to incentivize excellent teacher training and share successful preparation models.
Turnaround and Intervention in Low-Performing Schools

Because every student needs and deserves a high-performing school, we must rapidly transform chronically low-performing schools through fundamental and dramatic changes in operating conditions that have inhibited reform and student learning in the past.  

Identify
· Identify the state’s most chronically underperforming schools (“Turnaround Schools,” also known as “persistently lowest-achieving schools”) and require that they undergo the State's Turnaround Plan.  The plan will require, among other things that the schools undergo one of following RTTT transformation models – the Turnaround Model, Restart Model, School Closure Model or Transformation Model – to rapidly transform the site and enable high levels of student learning.

· Allow low-performing schools not identified as “persistently lowest-achieving schools” to identify themselves for turnaround support and resources upon their voluntary commitments to undergo the requirements of the State’s Turnaround Plan. 

Empower
· Allow Oklahoma City and Tulsa Public Schools (the state’s two largest school districts) to implement an alternative governance arrangement for school improvement sites, upon approval of the district board and concurrence of the executive committee of the local bargaining unit.  
· Any teacher not retained at the school site shall be given fulltime substitute teacher status, and if not voluntarily offered a teaching contract by a principal within the district within two years, the teacher may be non-reemployed.  Any actions taken shall not be subject to the Teacher Due Process Act of 1990.  The decision by the district board for nonrenewal shall be final.
· Certified and trained teacher/mentors will provide support, development and evaluation at such sites

· Create a Turnaround Office at the State Department to support all Turnaround Schools (regardless of transformation model, whether mandatory or voluntary participants) and provide data, support and coordination of turnaround strategies that will: 
· Dismantle the barriers to reform (via deregulated “empowerment zones” where necessary); 

· Identify and deploy teachers and principals with the capacity to transform the Turnaround Schools and scale up successful turnaround; and 

· Sequence and coordinate district’s transformation efforts by school type, feeder patterns and student characteristics.

· Expedite reform and support Turnaround Schools by developing a tool kit that differentiates interventions, suggests partnering school operators, develops performance-based agreements/MOUs and monitors progress.

· Collaborate with districts to develop a competitive process to screen and select high-capacity transformation providers for those districts with the capacity and will to execute a school transformation with outside organizations.

Transform
· Engineer the effective transformation of all Turnaround Schools, by identifying, creating and supporting operating conditions (“levers”) necessary for school turnaround.  Specifically, in these schools, principals and other site leaders will have: 

· More authority over hiring, placement and work rules.

· Adequate resources and authority to schedule a longer school day and/or year.

· More budget flexibility and resources.

· More flexibility to shape programming to students’ needs and turnaround priorities.

· High-quality, rapid-access data to drive all decision-making impact school and student performance.

Accountability
· Develop and enforce accountability standards for all Turnaround Schools (regardless of transformation model, whether voluntary or mandatory participants) for overall student performance and gains, school safety, and student attendance and persistence.  

· Create quality control mechanisms monitoring progress and identifying early warning signs for Turnaround Schools and other low performing schools.  Define and implement a robust diagnostic data review to trigger supports and interventions more broadly (e.g., by leveraging accreditation or other systems), with a focus on districts and schools that are in the early stages of low performance.

· Monitor and ensure the coherence and optimization of state, federal and local reform efforts and funding streams made available to Turnaround Schools by scanning all available funding sources, staffing and policy frameworks and aligning them around a single state delivery system for supports and interventions.

Innovative Models

To ensure high levels of learning for all students, schools and communities of highest need must have the support and resources necessary to attract and retain the highest-quality school models available, whether they are charter or non-charter innovation models. 

Support
· Allow charter schools to serve students in any school designated as “in need of improvement” and remove the annual cap on new charter schools which previously restricted the growth of charter schools in the State’s two largest districts, Tulsa and Oklahoma City Public Schools.

· Support innovative non-charter school models by allowing districts to establish “empowerment zones” – deregulated zones within the district to initiate transformative innovations to substantially improve student achievement. 

· Promote student access to innovative, effective school models, charter- or district-operated.

· Identify and promote development of new school models that leverage technology, including virtual schooling and STEM academies.

· Attract the highest quality models and organizations to serve in the communities of highest need by providing them appropriate incentives and facilitating their collaborations with districts.

· Office of Central Services shall publish a list of all vacant buildings owned by school districts and the state that might be suitable for use by charter schools.  

Accountability
· Ensure state data systems accurately account for charter school performance and that charter schools report accountability data consistent with the reporting requirements of non-charter schools based on student outcome, including student growth measurements, dropout and graduation rates.  

· Ensure student growth and achievement continue to be major factors in charter authorization and renewal along with sound governance practices and fiscal stability.

· Continue to offer high-quality authorizing procedures for charter applications, including pre-workshops offering technical assistance for charter petitioners, quarterly monitoring of academic outcomes and fiscal management for charter renewals, and allocation of federal dollars for governance training.

· Ensure that charter authorizers have sufficient capacity to effectively evaluate charters and approve only high-quality applications for new charters by providing technical assistance to authorizers and charters reflective of best practices during the application period and by providing resources to help create new, innovative, effective charter school models. 

· Ensure authorizers’ accountability for charter school quality based on metrics of charter performance and authorizers’ quality of oversight.

· Enforce specific charter closure policies that protect both the general public from poor quality charters and the students displaced by closures.
Adopt the Common Core State Standards – internationally benchmarked and streamlined standards aligned with college and career readiness that will promote rigorous knowledge and inform future teaching and learning.


Develop and implement aligned and vertically integrated assessment systems that will support student learning and accountability.


Ensure that assessment systems provide rapid results to teachers, leaders, parents, policymakers and researchers.  


Provide teachers with high quality instructional materials and supports aligned with the new standards.


Align the State’s and the districts’ accountability measures with these rigorous college- and career-readiness expectations.








Standards, Assessments and Accountability





We must prepare students for success in college and work by implementing K-12 standards/ assessments that ensure rigorous content and application of knowledge through high order skills. 





Data Systems and 


Use of Data








Fully implement a comprehensive statewide longitudinal data system (PK-workforce) that tracks student progress and informs instruction, professional development, education research, STEM initiatives and teacher preparation programs. 


Support the development of local instructional data systems that provide real-time assessment and other data to teachers, leaders, parents and students to enable continuous improvement in the classroom and local school district.


Ensure the availability and effective use of teacher and principal effectiveness data that is of sufficient accuracy and quality to be used in personnel decisions and to improve instruction.


Provide targeted supports to develop teacher and principals’ effective use of data to improve student learning.








We must have reliable data and user-friendly data systems to inform student instruction and professional training as well as measure the impact of education efforts on students. 





Teacher and Principal Effectiveness 








Develop the statewide 5-tier Teacher and Leader Effectiveness Evaluation System (TLE) in which teacher and principal effectiveness is measured in a rigorous, reliable, and fair evaluation based


35% based on student academic growth


15% based on other quantitative measures


50% based on a qualitative assessment


Appoint Oklahoma’s Race to the Top Commission to provide oversight of and input on the development of the TLE, assuring input and participation from teachers and administrators and stakeholders.


Ensure poor and minority students have equitable access to effective teachers and leaders.


Ensure teachers and principals receive effective support by providing high-quality professional development, aligned with educators’ individual evaluations.


Use the TLE to drive key decisions such as compensation (including the option of incentive pay), career advancement, career status, certification and layoffs.


Support, develop and incentivize effective teachers in shortage areas and the subject areas of Science, Technology, Engineering and Math (STEM).


Link teacher effectiveness data back to teacher preparation programs to drive continuous improvement and inform accreditation decisions. 


Create a statewide certification and accountability system for professional development, measuring student and participant outcomes, and continuously improving programs. 





We must ensure that every student has effective teachers and that every teacher has an effective leader – especially in high-needs schools. 





Provide school systems, schools and other management organizations with the autonomy to control necessary levers for transformative change – personnel, budget, program and length of school day/year.


Increase system-level capacity for transformative change by dedicating offices and staff to address the unique needs and demands of low-performing schools.


Develop robust human capital pipelines that identify, attract and support new and existing effective teachers and principals to low-performing schools.


Install and enforce strong and clear processes for timely interventions and maximum public accountability.





Turnaround & Intervention in Low-Performing Schools





We must rapidly transform low-performing schools through fundamental and dramatic changes in operating conditions that have inhibited reform and student learning in the past.








Allow charter schools to serve students in any school designated as “in need of improvement” and remove the annual cap on the creation of new charter schools in Tulsa and Oklahoma counties, which contain the state’s two largest school districts (Tulsa P.S. and Oklahoma City P.S.). 


Ensure a rigorous accountability system for charter school authorizers.  


Enable flexible policy options to support the creation of high quality 


charter schools and other non-charter innovation models to improve student learning. 


Leverage, scale up and support STEM academies.





Innovative School Models 





We must support the rollout of the highest-quality school models and organizations to serve in the State's communities of highest need.











�   This plan incorporates and complements Senate Bill 2033 as well as other language contained in charter school bills currently being considered by the state legislature.  As such, it presumes that the legislation passes and is signed by the Governor.
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